Nurturing the seeds of action learning: protecting the wild garden As I write this editorial the sun is streaming through my office window, warming the room and making it easier to smile and feel optimistic. It feels as if spring has sprung, and while it is still very cold outside, I can see some delicate flowers popping their heads up to see what is going on. There is promise in the air and the seeds which were planted are beginning to burst into glorious colour. The soil, the sun, the rain, and the gardener, all played their part. However, the growth I see around me is visible not only in the formally planted flowers beds, where the gardeners have carefully planted their seeds. The beauty is also visible in the woods, where nature has played her part in dispersing the seeds.
ensure space remains for a discourse of learning as praxis, fashioned within a space of critique (the wild garden). So can we sustain the 'wild garden' of learning? It is this challenge which inspired Revans and continues to inspire the Editorial Board and contributors of this journal. Why else would we continue to explore, experiment, and articulate a philosophy of learning and development for managers and their organisations?
The refereed papers in this issue all offer some insight into the complexities involved in nurturing the seeds of action learning.
George Boak explores the relationships between team learning, action research and forms of action learning where teams address collective problems to enhance organisational performance. He proposes factors within the teams and in the teams' environments that enabled team learning. He also highlights how, 'slack in the schedule' enabled experimentation and reflection.
Helen McGrath applies an action research design and action learning approach to network capability development in an entrepreneurial context. Findings suggest that, although network capability is of use, to develop the ability to use it requires a change in the market making perceptions of the entrepreneur from an independence mind-set to a more collaborative, interdependent one.
John Edmonstone examines the concept of negative capability and suggests that learning arises from working at the edges between knowing (positive capability/performativity) and not-knowing (negative capability) because it offers the possibility of exposure to truth 'in the moment' or insight. This he argues is working at the boundary between the Performative and Emancipatory learning positions and so involves living with uncertainty, yet still ultimately acting in the world.
